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Introduction

Reading is a lifelong process that develops the inner world of the individual and offers him the opportunity to
discover and learn new information. The tool that the individual often uses throughout this process is undoubtedly
the books. One of the main objectives of contemporary education systems is to give individuals reading habits and
book love. Because constructivist education is aimed to train the individual by being equipped with the
competencies that are at the centre of the learning environment and that actively process, read, listen and follow
the information in the learning process and pass them through the mental filters.

In order for teachers to trust future generations to be able to educate individuals who have a habit of reading,
they must first have their reading habits and must display a positive attitude toward the “book”. For this reason, it
is important to determine what kind of perceptions the teachers of tomorrow have against the concept of “book”.
In this way, metaphors are used to develop interpretations through various simulations and definitions.

Metaphors put forward proposals for another way of looking at things and of grasping inchoate intimations of
possibilities. They help us to strive better towards grasping the visions and truths and attempting to share in them
(Aspin, 1984:23). Lakoff and Johnson (2005: 27) suggest that metaphors are used extensively in everyday life,
and that they have an important influence not just on thinking and acting but also on the basis that our conceptual
system is metaphorically. For this reason, metaphors that are effective in visualizing and making sense of the
external world are often a source of bedside material for education and training purposes. In national and
international literature, metaphor studies are frequently used to determine what kind of perception they develop
and what kind of simulations they use while creating their own thought (Alacapinar, 2011; Aydin and Sulak 2015;
Bektas and et.al, 2014; Cerit, 2006; Celikkaya and Seyhan, 2017; Dos, 2010; Ekici and et.al., 2017; Gineyli and
Akintug, 2012; Haggis, 2004; Jensen, 2006; Magalhdes and Stoer, 2007; Low and et.al., 2008; Ocak and Giindiiz,
2006; Patchen and Crawford, 2011; Saban and et.al., 2006; Saban, 2009; Soysal and Afacan, 2012).

Metaphors developed through various simulations and descriptions have provided information on how teachers
are involved in the world of thought. In this way, the purpose of this study is to determine the perceptions of
teacher candidates of Turkish and Social Sciences Education on the concept of “book” through metaphors. It is
thought that the results obtained will be a guide to educators and families who will be working to educate
individuals who gain a habit of reading in the future in our country and exhibit a positive attitude to the book.

Research Hypotheses

The main purpose of this study is to determine the perceptions of teacher candidates of Turkish and Social
Sciences Education on the concept of “book” through metaphors.

The appropriate sub-problems are determined as follows:

* How are the perceptions of the teacher candidates participating in the study on the concept of “book’?
* How are the perceptions of teacher candidates in different departments on the concept of “book’?

» How are the perceptions of teacher candidates at different grade levels on the concept of “book™?

» How are the perceptions of the “gender” teacher candidates on the concept of “book’?

Method

In this study case studies are used. The case study focuses on phenomena that we are aware of but do not have
an in-depth and detailed understanding. In the world we live in, phenomena can emerge in various forms, such as
events, experiences, perceptions, orientations, concepts and situations (Yildirim and Simsek, 2008: 72).
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Participants

The study group consists of 330 students who study in the first and last classes of Turkish and Social Sciences
Education departments in the second semester of 2016-2017 academic year. Of these, teacher candidates in 140
are Turkish teaching, 64 are Social Informations teaching, 35 are History teaching, 38 are Geography teaching and
53 are Turkish language and literature teaching. Details of the study group are given in Table 1.

Table 1. Distribution of Working Group by Department, Class and Gender

Sub-dimensions N
Class
4.Grade 185
1.Grade 145
Gender Female 184
Male 146
Turkish 140
Department Social Informations 64
Turkish Language and Literature 53
Geography 38
History 35
Total 330

Data Collection Tools and Analysis of Data

The data were obtained through the forms in which the personal information was included in the first part and
the completed form was given in the second part “book for me ... because ...”. The teacher candidates are asked to
identify the reason for choosing a concept that can help to recall or express the concept of “book”.

The 330 data obtained were analysed by content analysis technique via Nvivo 11 PLUS program and 9
metaphors determined to be weak structure were extracted without working. The remaining 321 metaphors were
compiled to form a metaphor list, grouped by various conceptual themes, and 13 conceptual categories were
created. As a theme, similar metaphors are grouped under the same headings and transformed into frequency
tables.

Findings
The findings obtained in the study are presented according to the sub-problems.

1. Examination on the Perceptions of Teacher Candidates on the “Book” Concepts
The distribution of the findings obtained by means of Nvivo 11 Plus belonging to the theme created by
perceptions on the concept of “book” of teacher candidates participating in the study is given in Figure 1.
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Figure 1. The Distribution of the Themes Formed by the Perceptions of the “book” Concept of the Teacher
Candidates
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In Figure 1, 13 main themes were formed perceptions on the concept of “book” of teacher candidates
participating in the study. These main themes are in the form of journey, source of information and entertainment,
friend, awareness, nature, object, requirement, life, insignificant, feeling, treasure, purpose and miracle. There are
some main themes underneath, while some main themes stand alone. The baby themes are called branches under
the main themes. The frequency values of the main theme and child theme are shown in Table 2 in detail.

Table 2. Frequency Values of the Themes of Metaphors which Constituted by the Teacher Candidates

Themes Frequency

Purpose 2

Source of information and entertainment 65
Nature Plant 4
Sea 3
Sky 8
Oxygen 2

Total 17

v Friend 44
8 Feeling 3
0 Brighten 4

Awareness Different point of view 18

Total 22

Requirement 1

Life !

Treasure 22

Miracle 2

Objects Mirror 3
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According to Table 2, 330 teacher candidates in the working group have developed 321 metaphors on the
concept of the book. A total of 13 conceptual categories were created from 321 metaphors.According to the
metaphor numbers in these 13 conceptual categories; journey (111), source of information and entertainment (65),
friend (44), treasure (22), awareness (22), nature (17), object (11), requirement (11), life (7), insignificant (4),
feeling (3), purpose (2) and miracle (2).

2. Examination on the Perceptions of Teacher Candidates on the “Book” Concepts in Different

Departments
The distribution of teacher candidates in different departments according to their perceptions and generated

themes on the concept of “book™ is given in Table 3.
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Table 3. Perceptions of Teacher Candidates on the “Book” Concepts in Different Departments
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Table 3 shows the main themes and subcategories analyzed for the metaphors of Turkish teaching, Turkish

language and literature teaching, social informations, geography and history. These categories are detailed in Chart
1.
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Chart 1. Perceptions of Teacher Candidates in Different Departments on the Concept of “Book™

When Chart 1 is examined, it is seen that the metaphors created about the book have 13 different themes and
distribution in different departments. According to the metaphor numbers in the conceptual categories; in Turkish
teaching department, journey (51), friend (37), source of information and entertainment (17), treasure (12),
awareness (10), nature (9), object (8), requirement (7), feeling (3), life (2), purpose (2), miracle (2) and
insignificant (1). In each sub-theme, a metaphor was found to be absolutely involved and it was determined that
the metaphor was created in the sub-themes mostly in terms of “journey”.

According to the metaphor numbers in the conceptual categories; in Turkish language and literature teaching
department, journey (23), friend (9), source of information and entertainment (7), treasure (3), nature (3), object
(3), requirement (2), life (2), insignificant (1). There was no metaphor in the themes of feeling, miracle and
awareness. According to the metaphor numbers in the conceptual categories; in social informations teaching
department, journey (18), source of information and entertainment (7), awareness (7), friend (5), nature (5), life
(3), treasure (2), insignificant (1) and requirement (1). There was no metaphor in the themes of feeling, object,
purpose and miracle.
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According to the metaphor numbers in the conceptual categories; in Geography teaching department, source
of information and entertainment (13), journey (9), friend (9), awareness (3), requirement (1), insignificant (1).
There was no metaphor in the themes of feeling, purpose, treasure, object, life and nature. According to the
metaphor numbers in the conceptual categories; in History teaching department, source of information and
entertainment (13), journey (10), friend (4), treasure (3), awareness (2) and nature (1). There was no metaphor in
the themes of object, requirement, life, feeling, purpose, miracle and insignificant.

Here are a few examples of the participants’ metaphors to be supportive and explanatory:
“Journey” theme:

“yeni bir yola ¢ikmak gibi” P251, History D.

“yeni bir seriiven” P6, History D.

“Source of information and entertainment” theme:
“iginde yeni bilgiler barindwran bir ara¢ "P160, TLL D.
“eglence arac1” P176, TLL D.

“Friend” theme:

“valmizligr unutturan bir dost, arkadas” P139, Turkish D.
“dost, arkadag” P190, TLL D.

“Insignificant” theme:

“Onemsiz bir ara¢” P157, TLL D.

“Onemsiz, vazgecilebilir bir aragtir” P260, Geo. D.

3. Examination on the Perceptions of Teacher Candidates on the “Book” Concepts in Different Grades
The distribution of teacher candidates in different classes according to their perceptions and generated themes
on the concept of “book” is given in Table 4.

Table 4. Perceptions of Teacher Candidates in Different Grades on “Book” Concept

1 4,

Themes\ Classes
Purpose 0 2
Source of Information and Entertainment 22 43
Nature Plant 3 1
Sea 2 1
Sky 1 7
Oxygen 0 2
Total 6 11
Friend 18 26
Feeling 1 2
Awareness Brighten 6 16
Different Point of Wiev 1 3
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Total 5 13
Requirement 2 9
Life 5 2
Treasure 13 9
Miracle 0 2
Mirror 3 0
Medicine 1 2
. Black Box 1 0
Object Pleasant Substance 2 0
Special Machine 0 2
7 4
Total
Insignificant 4 0
Key 2 6
Ticket 1 0
Binoculars 1 0
Lantern 2 0
Photograph 0 1
Escape 4 4
Door 2 7
Bridge 2 5
Journey Port 0 5
Stairs 1 0
Window 2 0
Guide 6 10
Means Of Transport 6 8
New Different World 18 12
Journey 5 1
Total 52 59

Table 4 presents the main themes and subcategories analyzed for the metaphors of the first and fourth grade teacher
candidates. These categories are detailed in Chart 2.
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Chart 2. Perceptions of Teacher Candidates in Different Grades on “Book” Concept

When Chart 2 is examined, it is seen that the metaphors created about the book have 13 different themes and
distribution in the first and fourth classes. According to the metaphor numbers in the conceptual categories; in first
grade, journey (52), source of information and entertainment (22), friend (18), treasure (13), object (7), nature (6),
awareness (5), life (5), insignificant (4), requirement (2) and feeling (1). There was no metaphor in the themes of
purpose and miracle. According to the metaphor numbers in the conceptual categories; in fourth grade, journey
(59), source of information and entertainment (43), friend (26), awareness (13), nature (11), treasure (9),
requirement (9), object (4), life (2), feeling (2), purpose (2) and miracle (2). There was no metaphor in the theme
of insignificant.

Here are a few examples of the participants” metaphors to be supportive and explanatory:

“Journey” theme:

“stirekli farkli bilgiler katmaya devam eden sonsuzluga giden bir yolculugun gemisi” P144, 1. Grade.
“diinyamin en guzel karavamdir” P101, 4. Grade.

“Source of information and entertainment” theme:

“ruhu dinlendiren bir ara¢” P136, 4. G.

“eglenme araci” P258, 1.G.
10
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“Friend” theme:

“valmiz kaldigimizda gizli bir dost” P2, 1. G.

“her zaman yaninda olan dost” P323, 4. G.

“Insignificant” theme:

“Onemsiz bir ara¢” P157, 1. G.

“Onemsiz, vazgecilebilir bir aractir” P260, 1. G.

4. Examination on the Perceptions of Teacher Candidates on the “Book” Concepts in Different Gender
The distribution of teacher candidates in different gender according to their perceptions and generated themes on
the concept of “book™ is given in Table 5.

Table 5. Perceptions of Teacher Candidates on the “Book” Concepts in Different Gender

Male Female
Themes/Gender
Purpose 1 1
Source of Information and Entertainment 35 30
Plant 4 0
Nature Sea 1 2
Sky 4 4
Oxygen 1 1
Total 10 7
Friend 27 17
Feeling 1 2
Brighten 2 2
Awerenes Different Point of Wiev 9 9
Total 11 11
Requirement 4 7
Life 4 3
Treasure 12 10
Miracle 2 0
Mirror 3 0
Medicine 2 1
Black Box 0 1
Objects Pleasant Substance 0 2
Special Machine 0 2
Total ° 6
Insignificant 1 3

11
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Key 4 4
Ticket 0 1
Binoculars 1 0
Lantern 1 1
Photograph 1 0
Journey Escape 7 1
Door 6 3
Bridge 1 6
Port 4 1
Stairs 0 1
Window 2 0
Guide 7 9
Means Of Transport 12 2
New Different World 19 11
Journey 4 2
Total 69 42

Table 5 presents the main themes and subcategories analysed for the metaphors of the male and female teacher
candidates. These categories are detailed in Chart 3.
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When Chart 3 is examined, it is seen that 13 metaphors about book are distributed among female and male
teacher candidates. According to the metaphor numbers in the conceptual categories; in female, journey (69),
source of information and entertainment (35), friend (27), treasure (12), awareness (11), nature (10), object (5),
requirement (4), life (4), miracle (2), insignificant (1), feeling (1) and purpose (1). In male, journey (42), source
of information and entertainment (30), friend (17), awareness (11), treasure (10), nature (7), requirement (7), object
(6), life (3), insignificant (3), feeling (2) and purpose (1). There was no metaphor in the theme of miracle.

Here are a few examples of the participants’ metaphors to be supportive and explanatory:
“Journey” theme:

“yeni bir yola ¢itkmak gibi” P251, Female.

“volculuk aracidwr” P14, Female.

“Source of information and entertainment” theme:
“bireyin gelismesini saglayan ara¢” P169, Male.
“giizel ve sahane bir ara¢”’P217, Male.

“Friend” theme:

“arkadagimdir” P88, Male.

“arkadas, sirdas” P118, Female.

“Insignificant” theme:

“ctimlelerden ibaret, 6nemsiz” P21, Male.

“vakit kaybidir” P42, Male.

Conclusion and Recommendations

The results of this study, which was conducted in order to determine the perceptions of the teacher candidates
in the Turkish and Social Sciences Education department on the concept of “book” through metaphors, were
discussed and sorted according to the sub-problems of the study. At the end of the study, 13 sub-themes were
formed in the form of a total of 321 metaphors; journey (111), source of information and entertainment (65), friend
(44), treasure (22), awareness (22), nature (17), object (11), requirement (11), life (7), insignificant (4), feeling (3),
purpose (2) and miracle (2) obtained from the participants.

When the findings are examined, it is seen that teacher candidates use the most “journey” metaphor related to
the book. The similarity of the majority of teacher candidates to a journey can be interpreted as a view of the book
as new information to be learned and a new world opening. The second most used theme is book as “information
and entertainment source”. This perception of teacher candidates can be interpreted as the way in which learning
styles combine knowledge and entertainment. This perception is also an important result in terms of finding an
amusing way to learn and to learn, which an aim is in today’s education system.

The third most frequently used theme is “friend”. This perception of the teacher candidates is a reflection of
the saying “Book is best friend” supported by various words and phrases from the primary school. One of the first
metaphors that come to mind when you think of the book is undoubtedly “friend”. It has been determined that
most of the teacher candidates’ in our work regarded the book as a “friend” in a similar way.

13
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In general, it is seen that 12 themes is positive and a theme is categorized as negative, based on the metaphors
created by the teacher candidates. It was seen that 317 of the 321 teacher candidates participating in the study
developed a positive metaphor for the book and only 4 developed a negative metaphor by saying “insignificant”.
This is a sign that teacher candidates’ perceptions toward the church are positive.

When analysed by the metaphor developed by the teacher candidates according to the departments, it is seen
that teacher candidates in Turkish, Turkish language and literature and social studies teaching department use the
metaphor of “journey” at the highest level. In the geography and history teaching departments, “source of
information and entertainment” was seen at the highest level.

It is noteworthy that the metaphors “nature” has not been developed in the geography teaching department
when the results obtained are considered in more detail. Another outcome is that a student from every department,
except the history teaching department, regards the book as “insignificant”. It is worrisome that the teacher who
will train the individuals who have gained the habit of reading books in the future finds the book “insignificant”.
However, the low number of people alleviates this concern.

When examined according to the classes in the first class, journey (52), source of information and
entertainment (22), friend (18), treasure (13), object (7), nature (6), awareness (5) insignificant(4), requirement(2)
and feeling (1). Teacher candidates in the first grade did not create metaphors in the purpose and miracle themes.
The metaphors created by the fourth grade teacher candidates are journey (59), source of information and
entertainment (43), friend (26), awareness (13), nature (11), treasure (9), life (2), feeling (2), purpose (2) and
miracle (2). None of the fourth grade teacher candidates created metaphors in the sense of “insignificant”.

It is an important result that those who perceive it as “insignificant” by taking a negative attitude towards the
book when compared to the first and fourth classes are included only in the first class. In the education faculties,
the methods of gaining and acquiring reading habits are included in the content of almost every course. It is hoped
that the final concentration of these finalists will increase the number of candidates who will gain the love of
reading the future, and that the teacher candidates will have an effect on the positive attitude towards the book in
the coming years.

Metaphor numbers in these 13 themes according to gender variables are shown in female as journey (69),
source of information and entertainment (35), friend (27), treasure (12), awareness (11), nature (10) , need (4), life
(4), miracle (2), insignificant (1), feeling (1) and purpose (1). In male, journey (42), source of information and
entertainment (30), friend (17), awareness (11), treasure (10), nature (7), insignificant (3), feeling (2) and purpose
(1). Metaphor was not created in the miracle. There was no significant difference between male and female. The
most commonly used metaphors are gathered in terms of “journey, source of information and friend”.

As a result; perceptions of teacher candidates about book concept; it is essential that the development of the
reading habit and love of reading. Because education is a field in which metaphors play an important role both to
define the dynamics of educational processes and to clarify and classify the functions of educational actors (Jensen,
2006; Magalhées and Stoer, 2007; Patchen and Crawford, 2011).

Also, as Haggis (2004) states, metaphors can be used to shape thinking. The use of metaphors in educational
settings allows us to see learning in different dimensions. For this reason, in the process of teacher education,
students can develop their thought world by making activities especially for students to make metaphor in
comprehension and narration education courses. This study, limited to teacher candidates who are currently
studying in the department of Turkish and social sciences education, in the future can be enriched with teacher
candidates in other departments. This work, which has the originality of teacher candidates’ metaphor for motion
with the concepts of "book", can be rethought on the concepts of "book" by contributing to the text.
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Ogretmen Adaylarinin “Kitap” Kavrami Uzerine Algilar:

Tiurkce ve Sosyal Bilimler Egitimi Boliimiindeki Ogretmen Adaylarinin
“Kitap” Kavrami Uzerine Algilarinin Incelenmesi

Giris
Okuma bireyin i¢ diinyasini gelistiren, ona yeni bilgileri kesfetme ve 6grenme imkani sunan ve yasam boyu
etkili olan bir siirectir. Bireyin bu siire¢ boyunca siklikla kullandig1 arag ise siiphesiz ki kitaptir. Cagdas egitim
sistemlerinin temel hedeflerinden biri, bireylere kitap okuma aligkanlig1 ve kitap sevgisi kazandirmaktir. Ciinkii
yapilandirmaci egitim anlayisinda bireyin, 6grenme ortaminin merkezinde olan, 6grenme siirecinde bilgileri aktif
olarak isleyen, okudugunu, dinledigini, izledigini zihinsel siizgeclerden gegirerek sentezleyen yeterliliklerle
donanarak yetigsmesi hedeflenmektedir.

Gelecek nesilleri emanet edecegimiz &gretmen adaylarinin kitap okuma aligkanligina sahip bireyler
yetistirebilmesi i¢in Oncelikle kendilerinin okuma aligkanligina sahip olmas: ve kitaba karsi olumlu tutum
sergilemesi gerekmektedir. Bu nedenle dgretmen adaylarinin “kitap” kavramina kars algilarinin nasil oldugunu
belirlemek, onlara kitap okuma aliskanligi ve okuma sevgisi kazandirma ¢aligmalari agisindan 6nemlidir. Bu
sekilde ¢esitli benzetim ve tanimlamalar araciligiyla yorumlar gelistirmek i¢in metaforlardan yararlanilmaktadir.

Metaforlar, bir seylere bakmanin baska bir yolu igin Oneriler ileri siirerek imgeleri kavramay:1 saglar.
Gergeklikleri ve goriisleri daha iyi anlamamiza ve paylagsmamiza yardim eder (Aspin, 1984:23). Lakoff ve Johnson
(2005: 27) metaforlarin giinliik yagsamda c¢ok yaygin olarak kullanildigini, sadece dilde degil diisiince ve harekete
geemede 6nemli bir etkiye sahip olduklarini ileri siirer ve esas olarak kavramsal sistemimizin metaforik oldugunu
vurgular. Bu nedenle dis diinyay1 gérsellestirmede ve anlamlandirmada etkili olan metaforlar, genelde egitim ve
6gretim amagli olarak siklikla kullanilabilecek bir bagucu kaynagidir.

Ulusal ve uluslararasi alan yazinda da bireylerin kendi diislince sistemlerini olustururken nasil bir algi
gelistirdikleri ve ne tiir benzetimler kullandiklarini belirlemek igin siklikla metafor calismalarindan
yararlanilmaktadir (Alacapinar, 2011; Aydin ve Sulak 2015; Bektas ve digerleri, 2014; Cerit, 2006; Celikkaya ve
Seyhan, 2017; Dos, 2010; Ekici ve digerleri, 2017; Giineyli ve Akmtug, 2012; Haggis, 2004; Jensen, 2006;
Magalhaes ve Stoer, 2007; Low ve digerleri, 2008; Ocak ve Giindiiz, 2006; Patchen ve Crawford, 2011; Saban ve
digerleri, 2006; Saban, 2009; Soysal ve Afacan, 2012).

Bir kavrama yonelik algiy1 belirlerken metaforlar gelistirmenin etkili bir yontem oldugu diisiincesi ile bu
caligsmada Tiirkge ve Sosyal Bilimler Egitimi boliimiindeki 6gretmen adaylarinin “kitap” kavrami tizerine algilarini
belirlemek amaglanmistir. Cesitli benzetimler ve tamimlamalar yoluyla gelistirilen metaforlarla 6gretmen
adaylarmin disiince diinyasinda kitaplarin nasil yer aldigi hakkinda bilgi edinilmistir. Elde edilen sonuglarin,
bireylerin kitaba karsi olumlu bir tutum gelistirmelerini saglamak {izere yapilacak calismalara, egitimcilere ve
ailelere yol gosterici olacagi diisliniilmektedir.

Yontem

Bu boliimde sirasiyla ¢aligmanin amact, modeli, calisma grubu, veri toplama aract, verilerin toplanmasi ve son
olarak verilerin analizi ile ilgili bilgiler sunulmaktadir.

Calismanin Amaci

Bu ¢alismanin amaci Tiirk¢e ve Sosyal Bilimler Egitimi boliimiindeki 6gretmen adaylarinin “kitap” kavrami
tizerine algilarim1 metaforlar yoluyla belirlemektir. Boylece Ogretmen adaylarinin kitaba yoOnelik zihinsel
imgelerinin ortaya ¢ikarilmasi amaglanmaktadir. Ortaya ¢ikan metaforlar ile 6gretmen adaylarinin kitaba iliskin
algilarinin betimlenmesinin kitaba iliskin farkindahigin gelismesinde 6nemli rol oynayacagi diisiiniilmektedir.
Amaca uygun alt problemler su sekilde belirlenmistir:

e Calismaya katilan 6gretmen adaylarinin “kitap” kavranu {izerine algilar1 nasildir?
e  Farkli boliimlerdeki 6gretmen adaylarinin “kitap” kavramu tizerine algilari nasildir?
e  Farkli siif diizeylerindeki 6gretmen adaylarmin “kitap” kavrami tizerine algilari nasildir?

e  Farkli cinsiyetteki 6gretmen adaylarinin “kitap” kavrami tizerine algilari nasildir?
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Cahismanin Deseni

Bu calismada olgubilim deseni kullanilmistir. Olgubilim deseni, farkinda oldugumuz ancak derinlemesine ve
ayrimtili bir anlayisa sahip olmadigimiz olgulara odaklanmaktadir. Olgular yasadigimiz diinyada olaylar,
deneyimler, algilar, yonelimler, kavramlar ve durumlar gibi ¢esitli bigimlerde karsimiza ¢gikabilmektedir (Yildirim
ve Simsek, 2008: 72).

Calisma Grubu

Calisma grubu 2016-2017 egitim-6gretim yili ikinci yartyilinda Tiirkge ve Sosyal Bilimler Egitimi
boliimlerinin ilk ve son smiflarinda okuyan 330 dgretmen adayindan olugmaktadir. Bunlardan 140’1 Tiirkce
Ogretmenligi, 64’1 sosyal bilgiler d6gretmenligi, 53’0 ise Turk dili ve edebiyati 6gretmenligi, 38’1 cografya
ogretmenligi, 35’1 tarih 6gretmenligi boliimiindeki 6gretmen adaylaridir. Calisma grubuna ait bilgilerin
detaylarma Tablo 1’de yer verilmistir.

Tablo 1. Calisma Grubunun Sinif, Cinsiyet ve B6liime Gére Dagilimi

Bilgiler Say1
Simif
4.Simf 185
1.Smif 145
Cinsiyet Kadin 184
Erkek 146
Turkce 140
Bolum Sosyal Bilgiler 64
Tiirk Dili ve Edebiyati 53
Cografya 38
Tarih 35
Toplam 330

Veri Toplama Araci

Arastirmanin verilerini toplamak ic¢in bosluk doldurmayi gerektiren ve iki boliimden olusan bir form
kullanilmustir. Birinci béliimde &gretmen adaylarinin kisisel bilgileri yer alirken ikinci boliimde “benim igin
kitap. .. ciinkii...” seklinde verilen ifadenin tamamlanmasi saglanmistir. Ogretmen adaylarindan “Kitap” kavramini
cagristirabilecek ya da ifade edebilmelerine yardimci olabilecek bir kavrami nedeni ile birlikte yazmalari
istenmistir.

Verilerin Analizi

Aragtirma sonunda, 6gretmen adaylar1 tarafindan belirlen metaforlar benzetme yonlerinden hareket ederek
Nvivo 11 PLUS programi araciligi ile igerik analizi yoluyla incelenmistir. Tema olarak birbirine benzer metaforlar
ayni basliklar altinda toplanarak frekans degerleri ile tablolara donistiiriilmiistiir.

Bulgular ve Yorumlar
Caligmada elde edilen bulgular alt amaglara gére sunulmustur.
1. Calsmaya Katilan Ogretmen Adaylarmn “Kitap” Kavram Uzerine Algilarinin incelenmesi

Caligmaya katilan 6gretmen adaylarimin “kitap” kavramu tizerine algilari ile olusturulan temalara ait Nvivo 11 Plus
araciligiyla elde edilen bulgularin dagilimi Sekil 1°de verilmistir.
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Ogretmen Adaylarinin “Kitap” Kavrami Uzerine Algilar:
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Sekil 1’e goregalismaya katilan 6gretmen adaylarimin “kitap” kavrami iizerine algilari ile 13 ana tema
olusturulmustur. Bu ana temalar; yolculuk, bilgi ve eglence kaynagi, dost, farkindalik olusturma, doga, nesne,
gereksinim, hayat, 6nemsiz, duygu, ama¢ ve mucize seklindedir. Bazi ana temalarin altinda yavru temalar yer
alirken bazi ana temalar tek baslarina yer almaktadir. Yavru temalar, ana temalarin altinda dallar olarak
gosterilmistir. Olusturulan ana temalara ve yavru temalara ait frekans degerleri detayli olarak Tablo 2’de
verilmistir.

Tablo 2. Calisma Grubunda Yer Alan Ogretmen Adaylarinin Olusturduklar: Metaforlarin Temalara Gore
Dagilimina Ait Frekans Degerleri

Temalar Frekans

Amag 2

Bilgi ve Eglence Kaynagi 65

Doga Bitki 4

Deniz 3

Gokyilizil 8

Oksijen 2

% Toplam 17
E Arkadas 44
Duygu 3

Aydinlanmak 4

Farkindalik Olusturma Farkli Bakis Agisi 18

Toplam 22
Gereksinim 11

Yasam 7
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Hazine 22
Yasam 2
Ayna 3
llag 3
Nesneler Karakutu 1
Keyif Verici Madde 2
Ozel Makine 2
Toplam 1
Onemsiz 4
Anahtar 8
Bilet 1
Diirbiin 1
Fener 2
Yolculuk Fotograt '
Kagis 8
Kapi 9
Kopru 7
Liman 5
Merdiven 1
Pencere 2
Rehber 16
Ulagim Araci 14
Yeni Farkli Diinya 30
Yolculuk 6
Toplam 111
Toplam 321

Tablo 2’ye gore caligma grubunda yer alan 330 6gretmen adayinin kitap kavramina iliskin 321 metafor
gelistirdikleri saptanmistir Toplam 321 metafordan 13 kavramsal kategori olusturulmustur. Olusturulan bu 13
kavramsal kategoride yer alan metafor sayilarina gore; yolculuk (111), bilgi ve eglence kaynagi (65), dost (44),
hazine (22), farkindalik olusturma (22), doga (17), nesne (11), gereksinim (11), hayat (7), 6nemsiz (4), duygu (3),
amag (2), mucize (2) seklinde siralanmaktadir.

1. Farkh Boliimlerdeki Ogretmen Adaylarinin “Kitap” Kavram Uzerine Algilarinin incelenmesi

Farkli boliimlerdeki 6gretmen adaylarmin “kitap” kavrami iizerine algilar1 ve olusturulan temalara gore
dagilimi Tablo 3’te verilmistir.
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Ogretmen Adaylarinin “Kitap” Kavrami Uzerine Algilar:

Tablo 3. Farkli Boliimlerdeki Ogretmen Adaylarinin “Kitap” Kavrami Uzerine Algilart

Temalar\ Bolumler

Turkge

Turk Dili ve
Edbiyat1

Sosyal Bilgiler

Cografya

Tarih

Amag
Bilgi ve Eglence Kaynagi
Doga Bitki
Deniz
Gokyuzi
Oksijen
Toplam
Dost
Duygu
Farkindalik Aydinlanmak
Olusturma Farkl1 Bakis
Acisi
Toplam
Gereksinim
Yasam
Hazine
Mucize
Ayna
Tlag
Nesneler Karakutu
Keyif Verici
Madde
Ozel Bir Madde

Toplam

Onemsiz
Anahtar
Bilet

Dirbiin
Fener
Yolculuk Fotograf
Kagis
Kap:
Kopru
Liman
Merdiven
Pencere
Rehber
Ulasim Araci

Yeni Farkli
Diinya
Yolculuk
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Tablo 3’te Tiirk¢e egitimi, Tiirk dili ve edebiyati egitimi, sosyal bilgiler, cografya ve tarih boliimlerindeki
6gretmen adaylarinin olusturduklart metaforlara ait ¢cziimlenen ana temalar ve alt kategorilere yer verilmistir. Bu
kategoriler ayrintili bir sekilde Grafik 1°de yer almaktadir.
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FARKINDALIK OLUSTURMA

Grafik 1. Farkli Boliimlerdeki Ogretmen Adaylarmin “Kitap” Kavrami Uzerine Algilart

Grafik 1 incelendiginde, kitapla ilgili olusturulan metaforlar 13 farkli temada toplanmistir. Olusturulan bu 13
temada yer alan metafor sayilarina gore;

Tiirkge 6gretmenligi boliimiinde yer alan temalardaki metaforlar sirasiyla yolculuk (51), dost (37), bilgi ve
eglence kaynagi (17), hazine (12), farkindalik olusturma (10), doga (9), nesne (8), gereksinim (7), duygu (3), hayat
(2), amag (2), mucize (2) ve 6nemsiz (1) seklinde siralanmaktadir. Her alt temada bir metaforun mutlaka yer aldigi
goriilmiis ve alt temalar i¢inde en gok “yolculuk” temasinda metafor olusturuldugu saptanmistir.

Tiirk dili ve edebiyati 6gretmenligi boliimiindeki 6gretmen adaylarinin olusturdugu metaforlar yolculuk (23),
dost (9), bilgi ve eglence kaynagi (7), hazine (3), doga (3), nesne (3), gereksinim (2), hayat (2), 6nemsiz (1)
seklinde siralanmaktadir. Duygu, amag, mucize ve farkindalik olusturma temalarinda metafor olusturulmamastir.

Sosyal bilgiler 6gretmenligi bolimiindeki 6gretmen adaylarinin olusturdugu metaforlar sirasiyla yolculuk (18),
bilgi ve eglence kaynagi (7), farkindalik olusturma (7), dost (5), doga (5), hayat (3), hazine (2), 6nemsiz (1),
gereksinim (1) seklindedir. Duygu, nesne kitap, amag, mucize temalarinda metafor olusturulmadigi gorilmiistiir.

Cografya 6gretmenligi incelendiginde bilgi ve eglence kaynagi (13), yolculuk (9), dost (9), farkindalik
olusturma (3), gereksinim (1), énemsiz (1) seklindedir. Duygu, amag, hazine, mucize, nesne, hayat, doga
temalarinda metafora rastlanmamustir.

Tarih bélimiinde yer alan temalardaki metafor sayilari ise sira ile bilgi ve eglence kaynagi (13), yolculuk (10),
dost (4), hazine (3), farkindalik olusturma (2) ve doga (1) seklinde dagilmaktadir. Nesne, gereksinim, hayat, duygu,
amag, mucize ve dnemsiz temalarinda ise metafor olusturulmamustir.

Bulgular1 destekleyici ve agiklayici olmasi igin katilimcilarin olusturdugu metaforlardan birka¢ 6rnek
verilebilir:

“Yolculuk” temasi:

“yeni bir yola ¢tkmak gibi” K251, Tarih B.
“yeni bir seriiven” K6, Tarih B.

“Bilgi ve Eglence Kaynag1” temasi:

“icinde yeni bilgiler barindiran bir ara¢” K160, TDE B.
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“eglence arac1” K176, TDE B.

“Dost” temasi:

“valnizligr unutturan bir dost, arkadas” K139, Tirkge B.

“dost, arkadas” K190, TDE B.
“Onemsiz” temas:
“Onemsiz bir ara¢ "K157, TDE B.
“Onemsiz, vazge¢ilebilir bir aractir” K260, Cog. B.

1. Farkh Simiflardaki Ogretmen Adaylarinin “Kitap” Kavram Uzerine Algilarinin incelenmesi

Farkli siniflardaki 6gretmen adaylarinin “kitap” kavrami iizerine algilar1 ve olugturulan temalara gére dagilimi

Tablo 4’te verilmistir.

Tablo 4. Farkli Simiflardaki Ogretmen Adaylarinin “Kitap” Kavrami Uzerine Algilari

1. 4,
Temalar\ Siniflar
Amag 0 2
Bilgi ve Eglence Kaynagi 22 43
Doga Bitki 3 1
Deniz 2 1
Gokyuzi 1 7
Oksijen 0 2
Toplam 6 11
Dost 18 26
Duygu 1 2
Farkindalik Olusturma Aydinlanmak 6 16
Farkli Bakis Acisi 1 3
Toplam 5 13
Gereksinim 2 9
Yasam 5 2
Hazine 13 9
Mucize 0 2
Ayna 3 0
ilag 1 2
Nesneler Kara}kutu - ! 0
Keyif Verici Madde 2 0
Ozel Makine 0 2
7 4
Toplam
Onemsiz 4 0
Anahtar 2 6
Bilet 1 0
Dirbiin 1 0
Fener 2 0
Journey Fotograf 0 1
Kagis 4 4
Kap: 2 7
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Kopru 2 5
Liman 0 5
Merdiven 1 0
Pencere 2 0
Rehber 6 10
Ulasim Araci 6 8
Yeni Farkli Diinya 18 12
Yolculuk 5 1
Toplam 52 59

Tablo 4’te birinci sinifta ve dordiincii siniftaki 6gretmen adaylariin olusturduklart metaforlara ait ¢6ziimlenen
ana temalar ve alt kategorilere yer verilmistir. Bu kategoriler ayrintili bir sekilde Grafik 2’de yer almaktadir.
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Grafik 2. Farkli Smiflardaki Ogretmen Adaylarinin “Kitap” Kavrani Uzerine Algilart

Grafik 2 incelendiginde, kitapla ilgili olusturulan metaforlarin 13 farkli tema altinda birinci ve dordiinci
siniflardaki dagilimi gériilmektedir. Olusturulan bu 13 temada yer alan metafor sayilari birinci siniflarda yolculuk
(52), bilgi ve eglence kaynagi (22), dost (18), hazine (13), nesne (7), doga (6), farkindalik olusturma (5), hayat (5),
Onemsiz (4), gereksinim (2) ve duygu (1) seklinde siralanmaktadir. Birinci siniflardaki 6gretmen adaylar1 amag
ve mucize temalarinda metafor olusturmamastir.

Dordiincii siniflardaki 6gretmen adaylarinin olusturdugu metaforlar ise sirastyla yolculuk (59), bilgi ve eglence
kaynagi (43), dost (26), farkindalik olusturma (13), doga (11), hazine (9), gereksinim (9), nesne (4), hayat (2),
duygu (2), amag (2) ve mucize (2) seklindedir. Dérdiincii siniflardaki dgretmen adaylarinin higbiri “Gnemsiz”
temasinda metafor olusturmamustir.

Bulgular1 destekleyici ve agiklayict olmasi i¢in katilimcilarin olusturdugu metaforlardan birkag 6rnek
verilebilir:
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“Yolculuk” temasi:

“stirekli farkl bilgiler katmaya devam eden sonsuzluga giden bir yolculugun gemisi” K144, 1.Smif.

“diinyanin en giizel karavamidir” K101, 4.Smif

“Bilgi ve Eglence Kaynag1” temasi:

“ruhu dinlendiren bir ara¢” K136, 4.sin1f

“eglenme aract” K258, 1.sinif

“Dost” temasi:

“valmz kaldigimizda gizli bir dost” K2, 1.simf

“her zaman yaninda olan dost” K323, 4.sinif

“Onemsiz” temasi:

“Onemsiz bir ara¢ ’K157, 1.Smif

“Onemsiz, vazgecilebilir bir ara¢tir” K260, 1.sif

1. Farkh Cinsiyetteki Ogretmen Adaylarinin “Kitap” Kavram Uzerine Algilarinin incelenmesi

Farkli cinsiyetteki 6gretmen adaylarinin “kitap” kavramu {izerine algilari ve olusturulan temalara gére dagilimi

Tablo 5’te verilmistir.

Tablo 5. Farkli Cinsiyetteki Ogretmen Adaylarinin “Kitap” Kavranm Uzerine Algilari

Kadm Erkek

Temalar/Cinsiyet
Amag 1 1
Bilgi ve Eglence Kaynagi 35 30
Bitki 4 0
Doga Deniz 1 2
Gokyuzi 4 4
Oksijen 1 1
Toplam 10 7
Dost 27 17
Duygu 1 2
Aydinlanmak 2 2
Farkindalik Olusturma Farkil BakisAcist 9 9
Toplam 1 11
Gereksinim 4 7
Yasam 4 3
Hazine 12 10
Mucize 2 0
Ayna 3 0
flag 2 1
Karakutu 0 1
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Tablo 5’te kadin ve erkek 6gretmen adaylarinin olusturduklari metaforlara ait ¢oziimlenen ana temalar ve alt
kategorilere yer verilmistir. Bu kategoriler ayrintili bir sekilde Grafik 3’te yer almaktadir.
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Grafik 3: Farkli Cinsiyetlerdeki Ogretmen Adaylarinin “Kitap” Kavrami Uzerine Algilart

Grafik 3 incelendiginde, kitapla ilgili olusturulan metaforlar 13 farkli temanin kadin ve erkek 6gretmen
adaylarindaki dagilimi goriilmektedir. Olugturulan bu 13 temada yer alan metafor sayilar1 kadinlarda sirasiyla
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yolculuk (69), bilgi ve eglence kaynagi (35), dost (27), hazine (12), farkindalik olusturma (11), doga (10), nesne
(5), gereksinim (4), hayat (4), mucize (2), dnemsiz (1), duygu (1) ve amag (1) seklindedir.

Erkeklerde ise sirasiyla yolculuk (42), bilgi ve eglence kaynagi (30), dost (17), farkindalik olusturma (11), hazine
(10), doga (7), gereksinim (7), nesne (6), hayat (3), 6nemsiz (3), duygu (2) ve amag (1) seklindedir. Mucize
temasinda ise metafor olusturulmamistir.

Bulgular1 destekleyici ve agiklayici olmasi igin katilimcilarin olusturdugu metaforlardan birka¢ 6rnek
verilebilir:

“Yolculuk” temasi:

“yeni bir yola ¢ikmak gibi” K251, Kadn.
“volculuk aracidir” K14, Kadin.

“Bilgi ve Eglence Kaynag1” temasi:
“bireyin gelismesini saglayan ara¢” K169, Erkek.
“giizel ve sahane bir ara¢” K217, Erkek.
“Dost” temast:

“arkadasimdir” K88, Erkek.

“arkadasg, sirdas” K118, Kadin.
“Onemsiz” temas:

“ciimlelerden ibaret, 6nemsiz” K21, Erkek.

“vakit kaybidir” K42, Erkek.

Sonug ve Oneriler

Turkge ve Sosyal Bilimler Egitimi bolimiindeki 6gretmen adaylarinin “kitap” kavramu iizerine algilarini
metaforlar yoluyla belirlemek amaciyla yapilan bu ¢alismanin sonuglari ¢aligmanin alt amaglarina gore siralanarak
tartigilmigtir.

Calisma sonunda katilimcilardan elde edilen toplam 321 metafordan yolculuk (111), bilgi ve eglence kaynagi
(65), dost (44), hazine (22), farkindalik olusturma (22), doga (17), nesne (11), gereksinim (11), hayat (7), dnemsiz
(4), duygu (3), amag (2) ve mucize (2) seklinde 13 alt tema olusturulmustur. Elde edilen bulgular incelendiginde
ogretmen adaylarmin Kitapla ilgili en yiiksek oranda “yolculuk” metaforunu kullandiklar1 goriilmektedir.
Ogretmen adaylarinin ¢ogunlugunun kitabi bir yolculuga benzetmesi, kitab1 dgrenilecek yeni bilgilere ve yeni
diinyalara bir agilim olarak gérmesi yoniinde yorumlanabilir.

Ikinci en ¢ok kullanilan tema ise, “bilgi ve eglence kaynagi”dir. Ogretmen adaylarinin bu algisi, grenme
stillerinin bilgi ve eglenceyi birlestirme yoniinde olmasi seklinde yorumlanabilir. Bu algi da giiniimiiz egitim
sisteminde bir amag olan eglenerek 6grenme, bilgi edinmeyi eglenceli bulma bakimindan énemli bir sonugtur.

Ucgiincii en ¢ok kullanilan tema ise “dost” temasidir. Ogretmen adaylarmin bu algisi, ilk okuldan itibaren 6zl
sozlerle ve gesitli soyleyislerle desteklenen “Kitap en iyi dosttur.” “Kitap en iyi arkadastir.” sdyleminin bir
yansimasidir. Kitap dendiginde ilk akla gelen metaforlardan biri siiphesiz ki “dost”tur. Caligmamizda 6gretmen
adaylarmin ¢ogunun da benzer bigimde kitab1 bir “dost” olarak gordiigii belirlenmistir.

Genel olarak 6gretmen adaylarmin kitaba yonelik olusturduklari metaforlardan olusturulan temalardan 12
temanin olumlu, bir temanin ise olumsuz olarak kategorilestirildigi goriilmektedir. Caligmaya katilan toplam 321
Ogretmen adayinin 317’sinin kitaba karsi olumlu metafor gelistirdigi ve sadece 4’iiniin “6nemsiz” diyerek olumsuz
metafor gelistirdigi goriilmiistiir. Bu durum Ogretmen adaylarmin kitaba yonelik algilarinin olumlu yonde
oldugunun bir gostergesidir.
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Boliimlere gore 6gretmen adaylarinin gelistirdikleri metafor incelendiginde Tiirkge, Tiirk dili ve edebiyati ve
sosyal bilgiler 6gretmenligi boliimiindeki 6gretmen adaylarimin kitapla ilgili en yiiksek oranda “yolculuk”
metaforunu kullandiklar1 goriilmektedir. Cografya ve tarih 6gretmenligi bélimlerinde ise en yiiksek oranda “bilgi
ve eglence kaynag1” metaforu goriilmiistiir. Elde edilen sonuglar daha detayli bir sekilde ele alindiginda cografya
6gretmenligi boliimiinde “doga” temasina yonelik metafor gelistirilmedigi dikkat gekicidir. Tarih 6gretmenligi
bdliimii hari¢ her bdliimden bir grencinin kitab1 “Onemsiz” olarak gérmesi bir diger sonugtur. Gelecegin kitap
okuma aliskanlig1 kazanmis bireylerini yetistirecek olan, 6grencilerine dil bilinci ve kitap sevgisini asilayacak
ogretmen adayinin kitabr “Onemsiz” bulmasi kaygi vericidir ancak bu kategorideki kisi sayisinin az olmasi bu
kaygty1 hafifleterek genel algiy fazla etkilemeyecegi diisiiniilmektedir.

Siniflara gore dgrencilerin gelistirdikleri metaforlar; birinci siiflarda yolculuk (52), bilgi ve eglence kaynag:
(22), dost (18), hazine (13), nesne (7), doga (6), farkindalik olusturma (5), hayat (5), 6nemsiz (4), gereksinim (2)
ve duygu (1) seklinde siralanmaktadir. Birinci simiflardaki 6gretmen adaylar1 “amag” ve “mucize” temalarinda
metafor olugturmamastir.

Dérdiincii siiflardaki 6gretmen adaylarinin olusturdugu metaforlar ise sirastyla yolculuk (59), bilgi ve eglence
kaynagi (43), dost (26), farkindalik olusturma 13), doga (11), hazine (9), gereksinim (9), nesne (4), hayat (2),
duygu (2), amag (2) ve mucize (2) seklindedir. Dérdiincii siniflardaki 6gretmen adaylarinin higbiri “Gnemsiz”
temasinda metafor olusturmamustir.

Siif diizeylerine gore birinci ve dordiincii siniftadaki Ggrencilerin kitaba karsi tutumlari bakimindan
kargilastirildiginda yalnizca birinci siniftaki dgrencilerin kitaba kargi olumsuz tutum sergiledigi gorilmiistiir.
Yalnizca birinci simif Ogrencilerinin kitaba karli olumsuz tutum sergilmesi onemli bir sonugtur. Egitim
fakiltelerinde hemen her dersin igeriginde kazanim olarak okuma aligkanligi kazanma ve kazandirma yontemleri
yer almaktadir ve bu dersler birinci siniftan son sinifa dogru gelindiginde yogunlagsmaktadir. Calismada elde edilen
bu sonug ile, egitim fakiiltelerindeki derslerin 6gretmen adaylarinin kitaba karst olumlu tutum gelistirmelerinde
katk1 sagladigi soylenebilir.

Cinsiyet degiskenine gdre olusturulan bu 13 temada yer alan metafor sayilar1 kadinlarda sirasiyla yolculuk
(69), bilgi ve eglence kaynagi (35), dost (27), hazine (12), farkindalik olusturma (11), doga (10), nesne (5),
gereksinim (4), hayat (4), mucize (2), onemsiz (1), duygu (1) ve amag (1) seklindedir. Erkeklerde ise sirasiyla
yolculuk (42), bilgi ve eglence kaynagi (30), dost (17), farkindalik olusturma (11), hazine (10), doga (7),
gereksinim (7), nesne (6), hayat (3), dnemsiz (3), duygu (2) ve amag (1) seklindedir. Mucize temasinda ise metafor
olusturulmamistir. Kadinlar ve erkekler arasinda belirgin bir farklilik olmamakla beraber en sik kullanilan
metaforlar “yolculuk, bilgi-eglence kaynagi ve dost” temasinda toplanmistir.

Sonug olarak; kitap kavramina yonelik 6gretmen adaylarinin algilari; okuma sevgisi ile okuma aligkanliginin
yerlestirilmesi ve gelistirilmesinde 6nemlidir. Ciinkii egitim, hem egitim siire¢lerinin dinamiklerini tanimlamak
hem de egitim aktorlerinin iglevlerini netlestirmek ve siniflandirmak i¢in metaforlarin énemli bir rol oynadigi bir
alandir (Jensen, 2006; Magalhées ve Stoer, 2007; Patchen ve Crawford, 2011). Ayrica Haggis'in (2004) s6yledigi
gibi, metaforlar diistinceleri sekillendirmek i¢in kullanilabilir. Egitim ortamlarinda metafor kullanimi 6grenmeyi
farkli boyutlarda gérmemizi saglar.Bu nedenle 6gretmenegitimisiirecindedzellikle anlama ve anlatma egitimi
derslerinde Ogrencilerin metafor olusturmasia dair etkinlikler yapilarak &grencilerin diisiince diinyalari
gelistirilebilir. Tirkce ve Sosyal Bilimler Egitimi boliimiinde okumakta olan 6gretmen adaylari ile sinirlandirilan
bu ¢alisma gelecekte diger boliimlerdeki ogretmen adaylari ile de yapilarak zenginlestirilebilir. Ogretmen
adaylarinin “kitap” kavrami ile metafor olusturmasi ile 6zgiinliigii olan bu ¢alisma, alanyazina katki saglayarak
“kitap” kavramu lizerine tekrar diisiiniilmesi saglanabilir.
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